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classroom use. It can be used by participants in ; hort workshops of a 
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order for the curriculum materials to be successfully implemented); 
evaluation; background of materials development; and background of 
analysis. Narrative and scaled questions are provided, both of which 
elicit information of the most important, yet general, nature. 
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INTRODUCTION 
TO THE 

CURRICULDM MATERIALS ANALYSIS SYSTEM 



Background and Uses of the CMAS 

•«.w „aterl.l, for socl.l sclence/,oclal studies .duration ar. beco»l„. 
available In Increasing quantities. This 1. th. result of sub.t.ntl.l support 
given to curriculum materials developers by govem^nt .nd private source. In 
the 1960s. The task of tho.e who m,st select and adapt material, 1. difficult 
not only because of the Increasing numbers of material, from «hlch they »..t 
.elect, but also because of the greater complexity and .ophl.tlcatlon of „ny 
of the new materials. 

In May 1967 the Social Science Education Con.ortlu» (SSEC) publl.h.d 
Steps m Curriculum Analysis OutHn. . The outline was designed to provld. . 
method of analysing curriculum Ideas and materials In breadth and depth. Sine, 
that time the Curriculum Msterlals Analysis System (CMAS. as It h.. now come 
to be called) ha, been used by a large number of educator. In workshops, con- 
ferences, and In other ed„catlonal endeavors throughout the United State. 
Many useful suggestion, for revision were received from many of these people. 

t ha. been our experience that the CMAS 1, equally u..ful both as .n .n.ly- 
tlcsl decision-making Instrument and as a te.cher-tralnlng tool. 

Below are listed eight possible uses of the CHAS. These suggestion, sp- 
peared In the 39th Yearbook (1969) of the National Council for the Social 

Studies Curriculum nevplnp^nti Pro.oect. .nH p,„...-. 

1) Cener.l library use ; To assist users to become quickly acquainted 
with the materials In a curriculum library. 

2) Analysis of trends , To facilitate the analysis of trend. In curriculum 
material,, such as the increasing or decreasing use of partlcu3.r type, 
of objectives, teaching strategies, teaching aids. etc. 

3) Field data collection : To serve a, a framework for accumulating com- 
parable data from different source, on cla„roo» use of mater' al. 

«) Decl.lon-maklnR : To assi- t In choosing new curriculum mar^rlals. 
5) Curriculum use : To help classroom teachers understan.; new material, 
that have been selected for their u.t. 
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6) Curriculum development* To «n(»oAe«> ^ , 

— ^E22I1£- TO suggest to curriculum developers all 

of the dimensions of currleuinm r>mi^- u 

curriculum philosophy, construction, and use 

that they might take Into consideration In their work 

7) I^ servlce education : To Introduce teachers tc new Ideas and approach.. 

new curriculum material, apar. Trom scientific adoption decisions, 
(in curriculum analysis seminars which were part of the Experianc.d 
eacher Pellowshlp Programs at Pu..ue University and at tH. LZLy 
o CO orado, we found the development and application of a curriculum 
-aterlals analysis system to be a vary stimulating method of getting 
teachers Involved with all the elements of curriculum philosophy, 
construction, and use.) 

8) Ppprwc^aueatloj,: To ae<,ual„t «udent. with . b,o.d «„,. of cur- 
lcul„„ „.teriaxs through the .tudy ot analyse, don. hy oth.r.; ana to 
n roduce student, to aU the dimension, of cu„lculu. conatru^ion 
u.e by having the» perfom eurrlculu. analyses of th.lr own. 

Of cu i"/'" 7" <«'^' • variety 

of curriculum unit, or paC^ge, hnve heen produced b, v.rlou. Individual, and 

a nish"; . "'^"^"^ — 'Han roducln, 

a finished product. At thla wrltlne the liwr h.. , . prouucing 

for ,ale S« CMA. „f „ . sel.cted and mad. .v.lUbl. 

sale J, CMA, of 27 curriculum material, package,. 

InfonJlIlo" r " - "-tor. 

in ormatl n about new development, and appro.che. In social .tudle./.ocl.l 

Tul : • ' g^^^-Hj^I^Currlculum Mat.rl., „ 

ubllshed. The first edition of the OataJcoK contains separ.t. an. ... of 
72 new .oclal studies curriculum materials p.ckage, fxtbook. ! 
latlon. ni... . , pacKages, textbook., game, and .Imu- 

xatlons. plu. explanatory text and Indices. Each data .he.t 1. . .l„gi...h.et 
two-page .nalysl, of curriculum materials. The c-'^ wa, u.ed to prov d. 
analytical framework for the data sheets. 
The Revised CMAS 

m thir" !'/ °' '-e 1967 CMAS and 

in thl, revision. Three major section heading, have b.en changed. The pr ».r, 

5.0. considered after the analyst has examined the substance of the 
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curriculum package. Two new sections have been added: 7.0, Background of 
Materials Development; and 8.0, Background of the Analysis. 

These two sections are brief, and may be ignored by the CMA rtader 
interested only in the materials. 

.1967 CMAS Major Section Heading 1971 Revision. CMAS Major Section 

1.0 Descriptive Characteristics 1.0 Product Characteristics 
2.0 Rationale and Objectives 2.0 Rationale and Objectives 

3.0 Antecedent Conditions 3.0 Content 

«.0 Theory and Str.tegle. 

5.0 Instructional Theory and 5.0 Antecedent Conditions 

Teaching Strategies u±tion» 

6.0 Overall Judgments 6.0 Evaluation 

7.0 Background of Materials 

Development 

8.0 Background of the Analysis 
In this revision the CMAS has been organized Into three forms. Each for^ 
is Intended to stand on Its own. The first, or short, form contains qu.atlon, 
at the one-decimal level only. The possible users of this form would be oarti- 
clpants in short workshops of a few hours to a day in length and the busy ad- 
mmistrator or teacher who does not have time for more in-depth examination 
of curriculum materials. The second, or Intermediate, form contain, question, 
at both the one-decimal and two-decimal levels. The possible users of this 
form would be participants in one or two week workshops, students in short 
courses on curriculum, and the curriculum specialist who needs to examine a 
package of curriculum materials in greater depth than the short form permits. 
The third, or long, form contains questions at the one-decimal, two-decimal, 
and three-decimal levels. The possible users of this form are curriculum 
specialists or teachers who have a good bit of time to devote to analysis of 
materials, methods teachers and their students who wish to spend a good portion 
of a term analyzing materials, and others who wish to have a very thorough 
knowledge of curriculum materials. 

Each level contains both narrative and scale questions. One-decimal level 
questions ai e Intended to elicit information of the n,ost important, yet general, 
nature within each section. As the analysis unfolds within each section, sub- 
ordinate level questions (two- and three-declmal questions) elaborate on the 
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questions asked at the flrat lou^i c 

fir.t level. Some subsection, of the CTIAS are covered 
.d.,„«t,Jy „ tl,.. .«to™e<ll„to. „r iwo-.l...-tnv,l. level 

m .d.H,lo„ t.. the ,hon. l„t..™„.„a,„, .„., u>„r v..,»io„ of , Currlculu. 

th. flv. .„b.t.„tlv. eectlon,. 2.0 through 6.0, 1„ 100 word, or 1.... 
Amlytlng Currlc..l.,» v.>..,f, , ^ 

Th. CMAS 1, not viewed as a strict linear Instrument. That Is. th. us.r 
hou not ...1 that he must proceed with his analysis starting wit t 

«.P rT ' """"^"^ first 

.tep for the analyst 1. to b.cc». generally familiar with both th. sntlr. In 

«ru„e„t and the package of msterlals Keeping the CM.S In mind. / ^ 
ions IP among the sec-lons. KoUowlng that. It Is probably daslrabl. to 

'^'""""'«-- -ction provid.s ov.. 

view of the curriculum mat.rlals, including a complete description of th. phys- 
c. eharacterlstlc. and a brief description of selected substantive cha:.::: . 

ae;;::;ng f'r:: :rrcrn:::.r;" ::r - 

back to them. 

Most of the questions asked In the CMAS require a scaled respons.. A 
typical scale Is shown below left. 

Average* ' Very ""^^ ~ 

high 

The analyst Is asked to check a number on this scale th.t he deem. th. most 
propr ate to the question, m most cases scaled questions are accompanied 
by another scale. This scale Is .ho«, above right. Th. analyst can ask the 
reader to see his narrative statement (SN) and/or Indicate whether Information 
«tout a question 1, either not ,ppllcable (KA, or unavailable (UA). Sin" n 
an. yst may have to .se hi. Imagination to figure out Implicit anLr . 

e degree of certainty with which the analyst Is an,w.rlng . particular ques- 
cat s „ ^^^^^^^^^ ^^^^^ ^^^^ 

feel more comfortable about responding, since he can always hedge by Indlctln 
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dcgiree of certainty. Also, the "SN scale" appears where there Is not a 
numerically-scaled response called for. Scaled questions should always be 
auswered (If only to Indicate NA or UA) . and narrative responses should also 
be made unless the analyst feels that everything he has to say Is Indicated 
by the scaled responses and checks. In Section., 2.0 through 6.0. the analyst 
Is asked to write l brief. 100 word or less, abstract summarizing his analysis 
of those sections. 

It is Intended that the final product of the analyst's x.ork. the CMA. be 
the completed CMAS form Integrated with the narrative responses. That Is. 
upon completion of the curriculum analysis, narrative responses are typed! 
These narrative responses are then Incorporated Into the fUled-out CMAS via 
a cut-and-paste process. 

The staff of the Social Science Education Consortium Is anxious to receive 
feedback from the users of the OIAS. We are particularly Interested In which 
form(s) were used, for what purpose, the ease of use. problems with use. and 
suggestions for further revision. Please address all Inquiries and comments 
to CMAS coordinator. Social Science Education Consortiums. 855 Broadway. Boulder 
Colorado 80302. * 
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CURRICULUM MATERIALS ANALYSIS SYSHM 
(Revised May 1971) 



Outline 
Short Form 

l.C Product Characteristics 

1.1 Subject Co.4tent 

1.2 Intended Uses 

1.3 Printed Materials and Other Madia 

l.A Dominant Instructional Characteristics 
1.5 Performance Data Availability 

2.0 Rationale and Objectives 

2.1 T!:e Individual and Society 

2.2 Knowledge and Values 

2.3 Existence and Use of a Rationale 

2.4 Cognitive Objectives 

2.5 Affective Objectives 

2.6 Psychomotor Objectives 

3.0 Content 

3.1 Cognitive Content 

3.2 Affective Content 

4.0 Theory and Strategies 

4.1 Learning Theory 

4.2 Instructional Theory 

4.3 Teaching Modes 

4.4 Strategy Pattern 

4.5 Effectiveness 



5.0 Antecedent Conditions 

5.1 Physical Characteristics 

5.2 Teacher Characteristics 

5.3 School 

5.4 Conmunity Characteristics 

5.5 Relationship to Other Aspects of Curriculum 

6.0 Evaluation 

6.1 Sources of Evaluative Data 

6.2 Effects Predicted or Reported 

6.3 Comparisons 

6.4 Recommended Uses 

7.0 Background of Materials Development 

7.1 Institution and/or PersonCs) Responsible for Materials 
/.Z Duration and Funding of Project 

7.3 Dissemination 

7.4 Associated Programs 

8.0 Background of the Analysis 

8.1 Characteristics of the Analyst (s) 

8.2 Circumstances of this Analysis 

8.3 Selection of Materials 

8.4 Reforonccs 

8.5 Attitudes and Opinions of the Analyst 

Copyright (c) 1971 by the Social Science Education Consortium Inc 
Boulder, Colorado 80302. All rights reserved. 
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1 . 0 Product .Character 1 sties 

rl«l.. l„cl„...„R , complete description ot the phy„l=.i d.ar.ctorl.tlc. and a 
brief description of selected subatnr.tlve characterUtlca 

""-Pi"!"* the entire .„.ly,is, „ae end Insert here 
an of the entire .nelysls In not „ore then ,00 word,. The overview 

Should be both selected, polntlns to the «,t toportsnt ch.r.cterlstlc, of 
the Mterlals the analyst sees them, and succinct. 
1 • 1 ■' 'ubiect Content 

This topic U treated very briefly here. Sec .Section 3.0, Content, for 
elaboration; see also .Section 6.0, Evaluation. 

J. 2. 3. m or.l..r of pro.,Ine,„s or. If they cm,no, be ...»t,n,. o.l. 

~.rk t o» „„ u ,„„n. th«„ throe disciplines are prominent. either 

InterdlsclpJlnary" or ••multidlsclpl Inary . " 
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Anthropology 
Economics 
Geof>raphy 
History 
Political Scl. 



Psychology 
Sociology 
Social Psych, 
Interdlsc. 
Multidlsc. 



See 



Not 



/ / 



/ 



narrative applicable Unavailable Ce??aInJv'(c) 
^^^^ (i,A) (Scale 6-4) 



^1.1-Q2 In general, how sound Is the sub.tnntlve content of those materials^ 
M-rk the scale according to your best overall Judgment. Note: The scale ' 
8hovm below right Is an abbreviation of the scale In 1.1-Ql. 

\ \ ^ 2 ^ 3 \ \ ^- ^ / / / /0 / 

Moderately ' Ve'ry ~ 
unsound sound sound 

1.2 Intended Uses 

coLtii:" "'"""^ — 

1.2-Ql For wh,,t ,r„de level or levels arc these materials aenr.-ori. te 

according to the author? * 



Grade level(s) 



/ 



II SN NA UA 
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1.2-<52 Are there .ny p.rtlcular kind, of student., teacher.. ..hool.. or 
cc»u„Ul.. for which the., materials would be especially .ult.ble or unsult- 
.bl.-for example, student, from particular ethnic groups, teacher, without 
nuch background In social .clence. schoolr with or without flexible facUl- 
tics, and communltle. that are or are not polUlc.Uy conservative. If "ye. •• 
elaborate. * 



L U.J 

Yes Nq 




/ / 



NA 



1 / 

UA 



/# / 



l.;^-03 What -008 the author con.sid«r the nK,st appropriate length of tlmo 
In weeks or years, for the use of the whole set of materials? Circle Ws" 
or years" according to which .mit Is used. 

weeks ot 

years I f I I J !± / 

NA UA ""fT" 

1 ' 3 Printed Mat erials and Other Me tHn 

Note that this section refer, to the specific materials and media covered 
in this analysis, other material, and media which belong to the same curric- 
ulum package but which are not covered In this analyst, should be described 
briefly below. 

1.3-Ql Check Which Of the followlr,. Item. .r. available and are cover.d 
in this analysis: 



Student Text 

Other printed 
student materials 

Teacher's Guide 



Other printed teacher 
materials 

Media other than 
printed materials 

Tests 



SN 



/ / / / 



NA UA 



1.3.Q2 Are there other materials and media which are closelv related to 
the materials which have been analyzed but which are not Included in thi, 
nnaly.sis? If so, describe them briefly. 



SN 
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1.3-Q3 What Is your general overall Judgment of the physical and technical 
(not substantive) quality of the materials, Including all media? (For an 
overall Judgment of the substantive quality of the materials, see 1.1-Q2). 

L L I I I I I / L / / / / /# / 

0 12 3 4 5 6 SN NA UA "*T~ 

Very Average Excel' 

poor lent 

1.3-Q4 As compared with the average cost of supplying curriculum materials 
for a social studies class nt the grade IcvoKs) for wlilch these materials 
are Intended, how are the conts of these materials? 

I I I I I I I I i / / / / j± / 

0 1 2 3 A 5 6 SN "na Ua" C 
Very Average Very 
low high 

1.4 Dominant Instructional Characteristics 

To the extent that materials can Influence the course of learning activities, 
give your best Judgments as to the probable effects of these materials In 
shaping the following dimensions of learning. The use of various teaching 
strategies Is treated much more fully In Section A.O, Learning Theory and 
Teaching Strategies. 

1.4-Q Describe the dominant types of teaching and learning activities that 
arc prescribed or suggested by these materials. 

L / / / / /!_/ 

SN NA UA C 

1.5 Performance Data Availability 

This section gives ve^y brief information on performance data derived from 
classroom use of the materials. Section 6.0 includes more detailed data. 

1.5-Ql How mc^h information on performance results of these materials is 
available? 

I I I I I I I I L / / / / LLU 

0 1 2 4 5 6 SX NA UA C 

None Moderate Very 

amount much 
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1.5-Q2 If data are available, how unfavorable or favorable are they with 
respect to the Intended results? 

, ° ^ 2 3 A 5 6 SN NA UA 

Very un- Moderately Very 
favorable favorable favorable 

1.6 R eferences 

R.fer.nc.. dt.d. In thl. ..ctlon refer only or prlmerlly to l„for™tlon .bout ' 
the ■..t.rl.l. th.»,«lv„. Section 7.32 give, reference, to the curriculum 
development project end Section 8.4 cite, reference, which the «n.ly.t he. 
found u,.ful m under.t.ndl„g the .naly.,. .y,te. .„d epplylng It to the «t.rl.l.. 

thM'LLT T T " """'"^ informetlon .bout 

t o m.terl.1. in addition to th. lnfor,n.tlon found In the „.terl.l, the^.lve. 

ive proper blbllogrepKlc reference.. Including price,, .nd how the refel 
can be found or obtained. 

L I I I I /» / 

SN NA UA C~ 
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2*0 Rnttonale and Qbjectlvp.a 

Information . A rationale la a philosophic position on education held by a 
curriculum developer. It consists of the assumptions and goals which the devel- 
oper uses as guides and criteria for the selection and ordering of objectives, 
content, strategies, and evaluation processes In the curriculum. The as sump- 
tlons Include assumptions about the nature of the individual, of society, and 
of the relationship bet»,een the individual and society; also ansumptlons about 
the nature of knowledge and values. To the extent that a curriculum is em- 
bodied in materials, the rationale also supplies guides and criteria for the 
matcrlAis. 

Objectives of curriculum materials are statements that indicate the ways in 
Which students are expected to change their thinking, values, and actions as a 
result of using the materials. Objectives range from very general to very 
specific and Include both substantive and methodological objectives. Specific 
objectives are sometimes stated in the form of "behavioral." or "performance," 
objectives. * 

Instructions . With respect to all parts of the QIAS. the evidence for answers 
to questions may be explicitly stated in the materials or other sources, or it 
n«y be implicit and necessitate the making of inferences by the analyst, or there 
™iy be no evidence at all on which to base an answer. Many of the questions on 
rationale may put a severe strain on the infarential powers of the analyst and 
some may have to go unanswered. 

After completing Section 2.0. write and Ins-^rt here an abstract of 
the section in not more than 100 words. The abstract may contain both descr..,- . 
tlve and evaluative statements. 

2.0-Ql Can the author's rationale be found explicitly and clearly in the 
materials or in other sources available to the analyst? Can it be found impiic- 
Itly? Does it seem that no rationale exists? Indicate your answer on the 
following scale. 

^ ^ ^ ^3 ^ / \ / L / / / / /# / 

Non-existent Implicit Explicit 
or impossible and fairly and very 
to discover clear clear 
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2.0.(12 H«r clear Is th« .uthor In sotting JortK hl« objective? 

Very r«?rjv* ' v«v « 

obncure cle«r clcnr 

'^il extent extent 

-The Individual and So^^a^y 

in!;!;? l""'^ ''^ -0 ere the 

Individual and society related to each other? 

L / / / / /I / 

SN NA UA 

To'jh'aTo '^"^^•^''"^^ •^"^-^^^ the Individual and for .odctyT 

TO What extent are these goal, compatible, to what extent In conflict? 

SN NA UT c" 

2.2 Knowledge and Values 

2.2.Q1 What Is the author's vie. about the source or .ource. of knowledge and 
about how man acquires knowledge? 

L—l I I I /» / 
SN HA UA c" 

2.2.Q2 Wl,at Is the author's view about the source or sources of values and 
about how mn acquires, values? 

L / / / / /# / 

SN NA UA "T^ 
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2.5 ACfectlve Oblectlves 
2.5-Ql To what degree are effective objectives emphaelTed In the mnterUls? 

Mo mFT^ 5 6 SN NA U~ 

Moderate Much 
emphasle enphaels eraphksle 

2.5-Q2 How clearly does the author state his affectlvt objectives? 

\ ^ X ^ 2 ^ j \ ' ^ ' L I I I I /# / 

Very Fairly Very 

obscurely clearly clearly 

2.5.Q3 To what cjctent does the author attempt to have students take positive 
and conunltted stand on values? 



\ ' I ^ ^ ^ ' . ' . > >- ' ' > < » > 

Not at To some To a 

great 
extent 



«11 extent 



2,6 PsychoiBOtor Ohicctlves 
2.6-Q To what extent nre psychomotor objectives present In the materials? 

f f f f ' f L / I f L—J—J f9 I 

0 1 2 3 4 5 6 SN NA UT ~T~ 

Not at To a mod- To a 

all erate extent great 

extent 
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3.0 Conten t 

Information In this section the concern Is with what cdntent-related changai 
•ra Intended in tha knovladga. attitudes, and behavior of th* student through 
the uae of the materials being analyzed. A. a result, this section 1. broken 
down Into cognitive content and affective content. Cognitive content 1. con- 
cemed with examining the facts, concepts, generalisations, structure(s) . and 
theoryCles) presented In the .naterlals. Affective content Is concerned with 
examining the presence of values and attitudes In the materials, and the affec- . 
tlvc levels of commitment to which the materials aspire. 

Instruction . After completing Section 3.0. write and Insert here 
nn abstract of the section In not more than 100 words. 
3.1 Coenltlvu Con^ pn^ 

3.1-qi „o„ u»oful doc, th, nuthrr vlcv c«cl, of th„ foHov-ln, to he 1„ .»plal„- 

For analytical purpose,, the .n«ly»t c.n refer to the follo>ri„g definition., 
A fact Is a unique thing or event that exl.tx In the real world. 
A conccEt U an Idea generalised from particular fact.. Tl,. es.onc. of . 
concept 1, U« unity. It, onene... A useful concept ,hould Idanll/y . cluater 
of propertle. that usually go together and that have a meaningful relatlonahlp 
to each other. The uaefuln... of a concept depend. parUy on Ita g.neral .ccep- 
tanco. partly on It. eo,™>„lcaMUty-but ^o.t Importantly on It. r.latlon.hlp 
to a larger body of knowledge. 

A eenernlLntlon 1. a statement of . relationship between two or more concepts. 
Mcst useful generalizations are universally applicable and can be used for pre- 
diction purposes. Useful generalizations are desirable knou-ledge. 

A structure 1b the arrangement and interrelationship of concepts within a whole. 
Tho concepts of « structure define the Investigated subject matter of a disci- 
pltne and function ns a guide to Inquiry. 



ERIC 



Facts 



Conceots 



Gener.iltzn t ions 



Structures 
Thcorie.s 



. 0 1 
Useless 



2 3 4 
Moderately 

useful 



5 6^ 
Extremely 
useful 



I / / / / /fi I 
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SN 



NA UA 
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3.1-Q2 What dlsctpUneCa) Is (aro) emphjtaljstd tri the matertaU? 



Anthropoloffv 




Economics 




Gcosraphv 




aXstor^r 




Political Scleneft 




PsycholoRv 




Soclolofiv 




Social Psvcholoftv 




Interdisciplinary 




Multldl8clplinai;v 





SN NA UA 



3.1-Q3 What other subject areas are emphaslied? 



. J l—I—J ILU 
SN NA UA 



3.1-Q4 Would you Judge the overall cognitive content of the 
biased? 



materials to be 



^ 0 ^ ^ ^ ^ \ ^ ../ L / / / / /#_/ 

„ 7^^*56 SN NA UF 

fcxtremply Somewhat Extremely 
biased biased unbiased 

3.1-Q5 What is the substantive quality of the cognitive content? 



\ ' ' ' fill I I I / 

0 1 2 Tl, 5 ~ ""^ ^ 

Very Fair very 

P««»- good 



SN 



NA UA 



3.1-Q6 How would you Judge the overall affective content of the materials? 

/ / ./ I I I I I 

0 i 2 3 A 5 6 



Extremely Balanced 
value laden 



Value 
free 



./ L L J !± / 

SN NA UA ~T~" 



3.1-Q7 Do the materials emphssize the affective or cognitive content? 

^— ^ i i ( I I I L / / / / 13 I 

5 6 SN MK UA C 



0 1 2 3 I 
A groot deal A A Rreat 

of affective balance deal of 

^^^"'^^"t cognitive 

content 
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3.1- Q8 To what extent ts the author's vUw of hla dtaclpllna consistent 
with the cognitive content In his curriculum matarlala? 

f . ^ f ' f I L. - / I f I I I /# / 

^ 0 ,1 2 3 A 5 6 SN NA UA 

Totally Moderately • Extremely 

Incon- consistent consistent 
slstent 

3.2 Affective Content 

3.2- Ql W.at Is the author's view of the affective content of the dtsclpllne(.)? 

L I / / / /» / 

SN NA UA C 

3.2-Q2 How are values and attitudes presented In the materials? 
A value Is assessed worth toward a thing, event, behavior, or phenomenon. To 
value something means It has met certain criteria you have posed. 

An attitude l« a simple generalized relationship of a person to a class of 
things or situations. A value Is often considered to be more positive, more 
structured, and more likely to lead to action than attitudes. An attitude Is 
Indicated by statements such as "I feel that..." "I think that..." and "The 
way I see It is...." To value Involves choosing, prizing, and acting upon 
something. 

- ° , \ , ? * 5 6 SN NA UA C~ 

Implicit A balance Explicit 

3.2-Q3 To what extent are the values and attitudes studied parallel to the 
present and future, needs of the student? 

< ' ' , ' I ' I / L / / / / II I 

No? at 'lo2o».* |og4.t ~~ 

"11 extent extent 

3.2.Q4 To what extent Is the author's view of the affective content of his 
discipline consistent with the affective content In his currlcular materials? 

^0 ' ' ' f ' f I L / L—L / /!_/ 

^23456 SN llA U>r — r — 

Totally Somewhat Extremely ^ 

Inconsistent consistent consistent 



ERIC 



20 



-18- 



^•0 Theory nnd Stratept es 
Th.ro 1„ no co^r.honslv. ,l,«r,. which cov.v. ,.11 aspect, of ,onn,l„R. Mor 1, 
crc „ co™p.ohc,.,,vo t.,oory which cover, aspect, of " 

It i," ' ™ 
an.ly,l, and .ak. sound Judgment, about theory and Ita application to the cur- 
riculum material., m thl. action the concern la the ade,uacy with vhlc', com 
Ponent, of theory can he described and e^lalned. rather than he Z a " 
wrongnesa of a particular theoretical position. 

...•nrnln« theorl.t. are concerned about the emotional. Intellectual, and 

..h ral development of the child: his personality, motivations, and t,.e social 

..nd.tlons of learning. More specifically, they are also concerned abou r 
forcement. transfer of learning, and retention. Instructional theory Is co.lv 
t...a to ,earn.„„ theory. Xt Is both prescriptive and normative. It „ s lb' 

^« Which convey the most effective way of achl^-lng currlcul.r obleot " 
«a„,pn.. >. a concept In matho.atlc. Is proscntod to a student 1 ,m,n 
«.ep, ..o^blnod with immediate feedhaeU. It 1, UKely ho win better reta the 

n...pt. instructional theory Is normative In that criteria are establls, e 
o some has „ and condition, are stated for meeting the criteria. 1„ short 

theory Of Instruction Is concerned with the Improvement of. rather than 
description of, learning. 

oa,. n nclndes the conceptualisation of the desired Interaction and outcomes- 
<• ...e ec ion of teacher role; the selection of material, and media; the e 
2- - P«-n Of communication; and the selection of the physical ar::;;. 

ijjirucuon,. After completing .Section ..0. write and insert here an abstract 
of the section in not more than 100 words. " 

'•.1-Ql Whni explicit .slatements does tho i,.n.nr 4 , 

, , ii'tlior make in the m.itcrials or 

-■-"Here which reflect his position toward a particular theorv of lea;!; 



/ / / _y /// / 

SN NA UA '~T^ 
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A.1-Q2 If there are no explicit statements made by the author, vhat implicit 
8tatem<MU8 docs the analyst find In the curriculum materials or In associated 
writin,;« that reflect the author's position toward a particular theorv of 
IcarnlnR? 
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I / / 



SN 



NA 



J li / 



UA C 

A. 1-03 What is J:he author's view, as evidenced explicitly or implicitly in 
these materials, and what is the anlnyst's view, of th. importance of each of 
the following catep.ori-8 of learninR theory? 

The followlnR brief descriptions of learning theories may be useful in answer- 
ing this question: 

Sr«1Il2^i£Srv Is concerned with ti.e arnlysl. of specific «1™„11 .nd spe- 
cific l,un,«„ behaviors. A genoral ,s.s.»»ptlon of this theoretical position Is 
tl-nt complex behavior Is a s,»nntlo>, of specific behaviors. Other ter,ns used 
for this theorettcnl position are respondent theory or stl^ulus-re.ponse theory 
Major writers In the field are ,:.l„ar.l ,.. TherndlKe. Iva,- Pavlov. ..oh„ B. Watson. 
i:<lw)n R. Cuthrle, Clark Mnll. and B. F. Skinner. 

Hi'JAJhosn: I» concerned with analysis of mediating processes which occur 
in the organls,,, between stimuli precentatlon and responses. Mediation in field 
theory is thought to take the fom, of Internal organization oatterns within 
the individual. These patterns govern the reception of stimuli, their transla- 
tion into behavior, and resultlnR action. Another term sometimes .»ed is Ge.talt 
psychology. Major writers m the field are Wolfgang KShler. Kurt lewln. Edward 
C. Tolm;jn, and Mnx Wertheime: . 

rcrsojKmtiiheoo: is concerned with the analysis of the individual's unique 
characteristics and unique behavior patterns. Personality theorists study both 
mental and physical properties of the individual and their interrelationship, 
as well as individual thought end behavior patterns. Major writers in the field 
are Slg,„und Freud. Henry A. Murray. Abraham Maslow. and Gordon Allport 



"KiolcT"" 
_JjK;orv 



St. 



Utv 



Author 



/.nalvst 



J\ uthor _ 
An.i Jv.st 



^Ml v.sL [ [ 



0 12 3 4 
Unimportant Moderately 
important 



1 



5 6 
Very 
important 



I / / / / U / 



SN 
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^•2 Instructio nal Theorj^ 



5N KIA ... ■ 



NA Ua" "-c" 



If there arc no explicit- «f n^ 

s position toward . theory of Instruction? 



-...n::: ""^ " — - e.iaence 



Very Moderately ' very " "* 

Not»t Moderately Jplctely ~ 
asree agree 

'<.3 Tcadil^nji Modes 

«.3-Ql W,.at are the principal teaching »ode.. a. Identified by the author 
that are to be employed In teaching the materials? ' 

I ' I I I It I 

SN NA UA c~ 

«.3-Q2 WI,at terms describing the nodes are used by the author e . * , 
discovery, directed discussion? ' 

L—.I I I I IK I 
SN NA UA ~c~ 

^^J.3-Q3 ,>o„ carefully are the author's terns describing teaching mode. 

So.e ' Very ~ 

Oeflncd definition cmofuIJv 

defined 
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Strategy Pattern 
«.4-Ql What la the predominant pattern of strategy use? 



./ / / / li / 

SN NA UA C~ 



4.A-Q2 How clear la the author about the pattern? 



^ ^ ^ ^ ^ N ^ ^^^ / / / /# / 

very ^odera^el/ ' vtry ^ 

unclear dear 



clear 



HOW eo„.l.t.„t do you Judg, thl. .tr.tcgy p.tt.r„ to b. with th. obj.e- 
lives, content, and theory? 



Objectives: 

I ^ I I / / / / / 

0 i 23 Ts 6~ 

Content: 

////// 

0 12 3 4 5 6 

Theory: 

/ / / / / / / / 

70 12 3 5 5 ~ 
very Somewhat Very 

Inconala- conaletent conals- 

tont 



f I I /I / 
SN NA UA ~T~ 



J I I f UL I 

SN NA UA ""T" 



I f I /# / 
SN NA UA "~C~" 



4 . 5 l-;f f octlvonewH 

In general, how effective 
teaching the materials? 



do you think these ifcrategles will be In 



Ineffec- Somewhat Very 

"ve effective effective 



SN NA. UA "^c"" 



A.5-Q2 could you teach these materials? (Describe briefly.) 




0 1 ^2 ^1-V^5 6 
''^ Yes. ye, 

with modifi- 
cations 
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5.0 Antecedent ConAttinn^ 

Inforaatlon. Ant.cdent conditions «. th. condition, which «u.t .xl.t. with 
respect to pupil. t«chor. .chool. .nd co»»„nlty In ord« for th. c„„lc„l™ 
matprlnl* to be »ucces«fully tmplemented . 

In thu .octlon. the analyst 1, trying to determine W « prior .kill. .„d 
knowledge both th. l«rn.r .nd the teacher n,u,t p...e.. tn order to .ucceed 
in -ch.cvlne .he objective, which are Intended by u.. of the curriculum ™.t.. 
rl« .. The onaly.t .houU, .,.o Indicate 1, .ny unique ch.ract.rl.tl.. .nd 
condition, .hould oxl.t within a .chool before the ..torl.1, ™,y h. u.ed. I„ 
instance, where unusual conditions .hould exl.t In . eomnunltv In ord.r for 
-a.er.al, to be used with succe... these condition, .heuld also be dl.cu..,d. 

Il^pction. After completing the re.t of Section 5.0. writ, and In.ert her. 
an ahstrect of the section In not more than 100 word.. 
5 . 1 P hysical Character tstlcB 

5.1-Ql At what grade level(s) should .tudent. be In order to have the ™o.t 
success with these materials? 



Grade leve] (s) 




/ 11 / 



3.1-Q2 At What grade lcvel(s) should student, be In order to have rK,derate 
Hucccsa with tliiisc materlnls? 



Grade level (s) 



I / /_ 

SN NA 



1 / IP/ 



UA C 

5.1.Q3 materials are suited for pupil, of what academic status? 



I L 



I 



I 



0 1 ^ 3 T" 
Slow Average Gifted 
learner 




NA UA C~"* 



5.1-Q4 indicate with . check ™rk the .ucces. the vario,» group. Indicate, 
below might hflve with the materials. 





No 

/lUCCCSfl 


Some Good 
success Success 


IHacks 








Indians 








Jews 








>fpx leans 








_Orlont«ls 























UJ L / / 



I 
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^ • 2 Teu cher Charnct orist fcH 

.5.2-QJ Wlint type of tc.idu'r, with leHpeot to ncnJcmlc baokjuvtind, lrntnln»:, 
and experience will have success In tencljlng t'leae materials? 

L / L / / 1^ I 

SN NA UA C " 

5.2-Q2 ^^/hat typo of teacher personality It best 8ult«d to teach theae 
materials succesHful ly? 

I I I I I I I I L / / / / 11 / 

0 12 3 4 5 6 SN NA UA C 

Strongly Somewhat Extremely 

nttachcd to flexible flexible 
orderly pro- 
cedure 

'i.2-Q1 VHiai riilltiral and socio-economic ehnractevistics .should a teacher 
possess In order to uao these materials succcfc^j^f ully? 

L / L L J 1^ ^1 ^ 

SN NA iFa r 

5,2'Q4 At what Jntolli pence level should the teacher He tc* nuccoHft fully 
implement these, materlaln? 

I / / / / II / 

SN NA UA C 

5.2- Q5 To what degree will the teacher have to be motivated to use these 

mnte rials? 

I L I I I I I / I l_J li / 

0 1 " 2 3 A 5 6 SN NA UA C 

Ihnnotl- Moderately Higlily 
vaicd motlvntc<l motivated 

5 , 3 Sc hool 

5.3- Q What sriiool conditions are necessary for successful imp 1 omen tat Ion 
and usf of tht-ac materials? 

I / L I / LL^f 

SN NA DA C 
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*> . A Com munity Charocloriatlcs 

5.4-Ql Wlint typo of conmtunltv 1h bcfii suited for the BucccHsful ffachlng 
of these m.itorln]s? 

/ / L^l / /fl I 



5.4-Q2 In what r.eogrnphlc areas wll] the materlaJs be 



most 8ucco«sful? 



L—l J L / /» J 

SN NA UA 

■i.MS 5/I,nt should the o.cupaMonal-industrial makeup of tne community bo 
to successfully Implement these materials? 

I / / / / Jl / 

SN NA UA Tc~- 

5.4-Q/. What should the social attitudes of a community be to successfully 
implement these mntrrlols? 

_^_Z__i. / / / / /{_ / 

Very Middle of Very NA lA C 

conHorvn- the road libc/al 

tlvc 

• 

5-'^ J<£l/Ltl^hijLJ6J)_i: her Aspects of Currieuli.m 

5 5-Q How well do those materials relate to other material, being taught 
m the cxlstinG K-12 curriculum structure? 

L / / / / II / 

SN NA UA 
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6.0 Ey. luntlon 

.l»ll9.rjI!Q.tA«!ll- I" thifl section the purpoao Is to u.je Jic work of the Analyst, 
fllonR with datn from other soureos, to nrrtve at im ovornll evnluutlen nbout ' 
the curriculum matcrlnls. Soi.a-. ev.iluative queatlcnn have been asked In other 
sections. These, combined with other sourccis of Information, will enable the 
analyst to arrive at the evaluation of -he materials. This section Is organ- 
ized so that the analyst will be able to corpnre his predictions with reported 
Information prior to making Internal and external comparisons and recoinrnending 
ucjs of the materials. 

Ipstnictfjon. After completing the rest of P.ectlon 6.0. writa and Insert here 
an abstract of the section in not more than 100 words. 

6 . 1 Sources of I 'valnatlv e Data 

0.1-Q With respect to the analysis and use of the materials, what prlnary 
sources of evaluative data arc available? 

I / J. J II I 

SK NA U\ C " 

6 . 2 Kffect s rredlcte.d or Koporto .d 

6.2-qi In gv'neral, what efCects of use o. l. . matertala would you Cthc analyst) 
predict? 

L / / / / 19 I 

SN NA UA C 

6.2.Q2 In general, what actual effects of uec of the materials were reported 
by rcseurchers, evnluators, observers, and/or situdcnts? 

L / L / / l± / 

SN NA I'A C 

6.2-Q3 To what dep.ree do your predictions and the reported effects agree? 

/ ! / _L_/ L / L L / /JL^/ 

„ " ^ 2 3 4 5 6 SK NA UA 

NO Some Complete 

agree- agree- agree- 

""•cnt mont ment 

6.2-QA In general, hov successful in use rcre the materials renorted'to be? 

„ " ^ 2 J 5 6 SN NA UA 

unsuc- Somewhat Very 

^ ccflflful succe-ssful successful 
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6.3 Conpnrtsons ."Si'^Oj. V.>wl. 

In Rcncrnl, how do these, curriculum materials comrnvc. vtth respect to the 
fol]ovd.nft: 

6.3-QJ. Author's Intentions: 

0 i I. , ^ /• ^ SN NA UA C" 

J neon- Modei ntoly Very con- 

oJiJtPnt consistent slstent nml 

and In- and appro- very ap- 

npproprlate priatc propriatc 

throuchout throu^-Jiout throughout 

6.3-Q? Other similar curriculum materials? List those materials used 
as compnrisonCs) . 

^ ^ ^ ^ ^ NA liT 

Docsn t Compares Compares 

compare favorably very 

favorahly favorably 

6.3-Q3 Standards of analysts: 

woes not Compares Compares 

compare favorably vcrv ' 

favorably favorably 

^ • ^ Kcconim cndod Upcs 

in/-<AD'l''Al9il' Responses In this section in c^neral will be based on the /»naV 
ysls done In Iho previous five sections. In particular, it will be helpful 
to refer to sections 3.2 and 5.0, as well as sections 6.2 and 6.3 to ansver the 
quest ions in this section. 

6.A~Q1 In Renorol, to what degree x^ould you (the analyst) recor^,riend that 

these miitcrialu be used, piven the intended uses described in sections 1.2 and 
5.0 above? 

L—J. L L /___,/ / / L / / / / //> / 

"12 3 4 5 6 SN NA UA C 

Not Kecomniendcd Hiphly 

rocom- vith quali- recom- 

mended f teat ions mended 

6./.-q2 To what degree do th( sources, other than the analyst, described 

in 6,1 and 6,2 above, rocor.niend use of tlic n;ato.rial8? 

L — L / - / / / / / L / / / / /(» / 

0 12 3 4 5 6 SN N.\ UA 

Not Rccomr.ended Highly 

rccom- with quail- rccon- pQ 

wended flcations mended 
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7^0 nacknround of Matortnla n..vAi»] — 

r.o purp.,.. Of HocMo„ ... ^ 

ground of t„o project which proOuccd th. ™.een.l.. Son,e port, of thl. ..c- 
tlon vm rcpoat .«>« of the Information In Section 1 s , 
.nd Av.llohUUy of HaterUU." ' 

?.l In.tUuHon and^r P.r.onf.l R.,.n„, f„, M,eorl..l. 

7.1-<}1 <, th. institution or .gcncy re.pon.lbl. tor development of th. 

r::::;; — - it 



7.1-QL' Check below the type of Institution 




NA UA 



or agency. 



''<^*'cral School dintrin 

^^'"^^'^ University 



Otiior (Mpoclfy) 



Private not-for-profit 

Conmorcial 



SN 



ma 



Whni was tlio major 




NA UA 



source of funding of the project? 



^•-'^^olowu.e type Of agency that wa? the ."^^ 

^ was the major source of funding. 



Kudcral 
State 



School district 



Ol:hor (.spocify) 



University 



Private not-Cor-proflt 

— Conancrcial 
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7.3-g llownuch disaomlnation work-to tdachert, school dlgtvicts, state 
Oopnriments, colleges, the public, and otHcrs-^as (is) done by the projtct 
and/or publisher? (Publisher's workshops should be inclurl«d In the concept 
of difisomination, but not their publicity flotivities.) 



"^23456 SN NAUA 

None Moderate Crest 

atnount deal 

7. A AsHo cinrod Prnr.rams 

7.'.-Q IK,»c,ibo briony other „,,.o>laU dcvolcpmont project, or programs 1„ 
which the principal personnel „f tho projcc. .,r., or have bean. Involved. 
Wl.nl U the nature of thl, lnvolvo,»e„t (principal author. con.uUanr.. ote.)? 

L I I t*__i 
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8 . 0 Uackfirou'id of the Annlvwl a 

Th.. purpose of tlilH .cctlon la to t;Jvc informflil.on about the background of 
the nnnlyst(8). the cJrcunmtnncefl umlor which tho .mn^y^ln was done, the 
reasons for analysing those particular ..uUorinl«. and the refcrenceM uied by 
the annlystCt) In pcrforrwlnp the annlyslR. 

8 . 1 C haracteristics of the A n alyst (>0 

In this sectlcMw references will be i«nde to the analyst. Jn the singular. 
However, Jf there are two or n,orc nnnly.ts. Information In Section 8.1 should 
bo given for each of then individually. Throughout the rest of the analvsls. 
if there are two or more analysts working. toRether. It 1, .ssumed that thev ^Ive 
a singlo answer to each question, representing • consensus. 

8.1-01 Wiat Is the analyst's educational affiliation? ' 



Klemontary Senior high roll.ge/unlverslty 

Junior high School district State depurtment 

Other (specify) 



SN 



8.1-g2 W,at is the analyst's profcHrtlonnl affiliation? 



Kducatlon Other academic discipline (specify) 

Social Science Other (specify) ______ 



SN 



8.1-Q3 Wliat l8 the analyst's highest academic degree? 



BA or BS MA or MS 

Other (specify) 



PhD or 1-dn 



SN 



8.1-Q/, now many curriculum naterlalM nnalyues has the analvst done prior to 
this one, using this system or a similar svstem? 



None 
One 



Two 
Throe 



Four 

Five or more 



z / 

SN 
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8.2 C ircinmtHincc - 8 of this Analyalfl 
8.2-Ql Approximately how many man-hours were spent doing this analysis? 



I / I I I /# / 

SN NA UA C 



8.2-Q2 Describe the circumstances uiider w! ich this analysis was undertaken: 



In a workshop !„ a class 

In another type as part of the 

of InHorvlcc! program duties of an employee 

Other (specify) 




8.3-0 Was thrrc any reason why the. annlvHt chose those p.utlcul.ir materials 
to .UKUyx.c. such .H previous famlllarltv with them 9V plans to teach them in 
Mm- fulure? If ho, describe the reason briefly. 

L / L / / / / /# / 

^os No S.N NA I.!a" c" 

^ * ^ Ht'ft'iM'ncc H 

In Section J. 6. references are given which should help the render of the 
«nnlysl« learn more about the materials. In Section 7.32. references arc given 
Which contain additional Information about the pro.lecl u4.1ch produced the mntc- 
rlnls. In thi« section, the analyst should note references that he found par- 
tlrularlv helpful in understanding and applying rho analysis svstom. 

If the analvHt used any references which holned him understnnd and 
.-.PPJV ,h.. nnalyslH Hystem to these mnteriaJs. in licatc those-two or three at 
the most— which were moHt helpful. 

/ / / / n I 



SN NA UA C 
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8.5 Attitudes and Opinions of the Analyst 

These questions are to be answered by the analyst after he has completed the 
entire analysis. 

8.5-qi How adequntcly does the analyst think his analysis represents the 
maicrlals analysed? 

70 1 ^ \ A 5 6 SN NA~lFr — r 

vpry Moderately very 

Inadequately adequate ndcquatcly 

8. '.-02 Mow .Iocs the miAlyHt feel ahout thi' system used to nuiko thl« annlvsln 
(I he CMAS)? 

I 

012 3 I 5 — -sT "-ntSa-- ^ 

Very Ambivalent Very 

"°8«tive positive 
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